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PART | - ELIGIBILITY CERTIFICATION 12PALE

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12PALE

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 8 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

1 High schools
0 K-12 schools
11 Total schools in district

2. District per-pupil expenditure: 1580¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtipn at this schoc 5

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 301 280 581

2 0 0 0 9 0 0 0

3 0 0 0 10 0 0 0

4 0 0 0 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 581



12PA15

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

5% Asian

6 % Black or African American

4 % Hispanic or Latino
0 % Native Hawaiian or Other Paaflslande

85 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 2%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 3
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 9
until the end of the school year.

(3) Total of all transferred students [sum 01‘12
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). I

(6) Amount in row (5) multiplied by 100. Z

582

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12PA15

9. Percent of students eligible for free/reduced-priceals: 14%
Total number of students who qualify: 82

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 19%
Total number of students served: 112

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

7 Autism 0 Orthopedic Impairment
0 Deafness 19 Other Health Impaired
0 Deaf-Blindness 72 Specific Learning Disability
11 Emotional Disturbance 1 Speech or Language Impairment
1 Hearing Impairment —OTraumatic Brain Injury
1 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 40 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 11 2
Paraprofessionals 5 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 7 5
Total number 65 7

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 12:1




13. Show daily student attendance rates. Only high ssheeed to supply yearly graduation rg

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

12PA15

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12PALE

The Spring-Ford Area School District is located rapgpmately 20 miles northwest of Philadelphia,
Pennsylvania, and 25 miles southeast of Reading)dytvania. The school district encompasses a land
area of roughly 44.40 square miles and currenthcatks approximately 7,700 students. The community
offers the very best of suburban living, with adbwf small town atmosphere and a rural environment
while remaining in the direct sphere of influenééistoric Philadelphia with all of the attractioasd
activities associated with a large metropolitaradess than an hour away.

The school district consists of seven elementangais (K-4), one 5th/6th Grade Center, one 7th &rad
Center, one 8th Grade Center, one 9th Grade Cameémne 10th-12th Grade Center. This interesting
configuration for our secondary students offers yrawsitives, but also requires them to effectively
manage multiple transitions to different schooldings, professional staffs, and building cultuasshey
progress through these single-grade Centers. Tdrerafiuch time is spent in developing transitional
programs for students and parents to provide imporhformation and ease any potential anxiety t@efo
the start of each new school year.

The primary mission assumed by the profession#llatghe 8th Grade Center is to ensure that every
student will be prepared for future academic ariedsuccess at the senior high school. What mtigs
mission challenging is that the annual startingnpfwr this endeavor varies and cannot be congigten
defined; “being prepared for 8th grade” is largagdpendent upon the maturity, personal respongibilit
and academic readiness that has been achieveel jmahious school year. Regardless of the academic
and social preparedness of the incoming studdregrofessional and support staff of the 8th Grade
Center undertakes the challenge to best prepase #tadents for future success by establishing high
academic and behavioral expectations, instilling@eal academic responsibility, and reinforcing the
characteristics of citizenship.

As the professional staff espouses high expecwfamall students within the school, it is equally
important that the staff assumes a high level obantability for their individual and collective
responsibilities as educators and role models. &chal research suggests that the quality ofunstn
received by students is the single most importactof associated with student performance.
Subsequently, our teachers consistently seek tmoweptheir instructional delivery and assessment
practices through critical self-reflection and bgrking collaboratively with peers within their resgive
departments. Student performance data drives ot&inal decisions and is directly responsible fanm
of the improvements recognized within the schotld8&nts are aware of the fact that their teachrers a
continuously monitoring their academic progressicéing logical and thoughtful differentiated
instructional opportunities, and/or additional relia¢ion offerings that will improve their understtng
and performance. Because of the commitment denatadtby their teachers, students recognize the need
to put forth their best effort and assume persoesgonsibility for their educational success.

Educational research also suggests that an adalifiactor contributing to increased student academi
performance is the students’ perception and ingé¢apion of the quality of their school’s cultureu@ents
routinely observe teachers and building administsatvorking collegially within their classrooms zeer
observers, co-teachers, drop-in visitors, and deesirers. By implementing our common reading and
writing strategy across all content areas, a ctg@ssage has been sent to all of our studéwese skills
are important to your current and future success, and even though | teach a different discipline, | am
going to work with you to improve your reading and writing skills within my content area. This powerful
and unmistakable focus assures students that dfiespronal staff regards their success as the prima
mission and that they will all work together towstat end. Students also have the opportunity to
observe the many positive, supportive, and humairdasactions of all staff members in hallways,idgr
cafeteria duties, on the school’s televised morsimgw, and during the many extra-curricular
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opportunities sponsored by the teachers. As ochtra model the characteristics of the school miltu
students demonstrating these same traits areeadsgmized through our “Remarkable Ram” program,
which was designed to highlight those students adv@ made significant changes that have increased
their academic standing or performed random ackinofhess towards another. Finally, led by advisors
and additional teacher volunteers, the Nationailaiutionor Society and Builder's Club develop and
implement multiple opportunities for community seevprojects that directly benefit the less fortenar
elderly within our community, further reinforcingdir understanding of the importance of unselfishly
giving to others.

The entire staff of the Spring-Ford 8th Grade Ceistappreciative, humbled, and honored to have bee
nominated for National Blue Ribbon recognition. Wstudent success and reaching our fullest paienti
as a professional teaching staff is the absoluti@vating factor, being considered for such recagnit
reaffirms our beliefs, resolve, and commitment.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12PALE

1. Assessment Results;

As defined by the Pennsylvania Department of Edocathe Pennsylvania System of School
Assessment, also known as PSSA, measures howtuddirds have achieved in reading, mathematics,
science, and writing according to Pennsylvania’sldvolass academic standards. By using these
standards, educators, parents, and administratarev@luate their students’ strengths and weaksésse
increase students’ achievement scores. Accorditigetéederal No Child Left Behind Act, students imus
be 100% proficient in mathematics and reading ley2013-2014 school year. The PSSA defines two
levels of non-proficient student performance orséhassessments — Basic and Below Basic. The PSSA
also defines two levels of proficient student parfance on these assessments — Proficient and
Advanced. The PSSA results allow schools and distto evaluate their students’ progress to make
100% proficiency a reality. The federal No ChildtLBehind Act also requires states to determine
whether schools and districts in Pennsylvania medequate Yearly Progress, also known as

AYP. Performance and participation on the PSSAaaneng the components used to make AYP
determinations.

The Pennsylvania performance targets (proficiedtadvanced) for the last five years are as follows:

2006 — 2007 Mattatics — 45% Reading — 54%
2007 — 2008 Mattatics — 56% Reading — 63%
2008 — 2009 Mattatics — 56% Reading — 63%
2009 - 2010 Mattatics — 56% Reading — 63%
2010 - 2011 Mattatics — 67% Reading — 72%.

The Spring-Ford 8 Grade Center has not only met these targets beqdst five years, but we have
routinely scored in the top 5% of all eighth gradbools within our Commonwealth for each of the
aforementioned assessments.

After the release of student performance resultsuwrstate assessments in the 2005-2006 schogl year
the Spring-Ford 8th Grade Center had earned thgradg®n of School Improvement | status for its
inability to meet AYP status for three consecutrears. Subsequently, minor changes were made to our
academic program during 2006-2007, which improvadent performance results to mandated levels
and the school received a Making Progress desgnalhe 2007-2008 school year brought about a new
building principal and the implementation of ouh8ol Improvement Team, which included one teacher
from each of our departments and the building fpaic The School Improvement Team and our
professional staff began a challenging and higlyarding journey to systematically define the root
causes for poor student performance, conduct exterssearch to determine solutions that would best
meet the needs of our students, and enact sucigeh@ma new and collaborative school culture that
utilized student performance data to drive instamzl improvements and decisions. Extensive changes
were enacted that re-cultured our school by rengpthe barriers of teacher isolation, analyzing shid
performance data to influence instructional dedisj@nd increasing the accountability of all staff
members regarding student academic success. Samesefimportant changes include the following:

« altering the master schedule to provide commonrtieeatal and interdisciplinary team planning
time, and a student remediation period;



» establishing consistency within our academic depants through the use of common
assessments and grading procedures;

- addressing reading and writing deficiencies by gngecommon school-wide reading and writing
strategies.

While these changes are substantial in scope utteessful implementation could not have occurred
without the committed efforts and cooperative naifrour professional staff. As a result, the
performance of all of our students, not just inmeatatics and reading, but also in writing and smen
has continued to rise to where we are consistactijeving in the top 5% in the aforementioned tkste
content areas within our Commonwealth.

A unique aspect of our building configuration i tBpring-Ford Area School District is recognizethie
use of stand-alone, single-grade Centers for alofstudents in grades 7, 8, and 9. Moreovertuaests
matriculate through these three grade levels, staglent encounters the significant challenge tokdyi
transition and become accustomed to a new schddiray culture, professional staff, and expectagio
for academic and social success. Therefore, agview the trending of student performance data over
the past five years within this distinctive configtion of single-grade Centers, the professioradf &
quite proud of the performances of our students.

« The aggregate scores on the mathematics portithed?SSA have shown a positive trend with
91% of students scoring Proficient or Advancechm2006-2007 school year, compared to 94%
of students scoring Proficient or Advanced in tb&@®2011 school year. During this five year
span, the school experienced a single drop indhgeegate mathematics score, as 88% of students
scored Proficient or Advanced in the 2007-2008 stiear. However, from the 2008-2009
school year to the present, aggregate mathematieesshave continued to increase.

The disaggregate score for the Economically Disathged subgroup displayed the same trend
as the aggregate score, with a single drop dune@007-2008 school year, and a continual
increase from the 2008-2009 school year to theeptes

The disaggregate score for the Special Educatibgreup displayed the same trend as the
aggregate score, with a single drop during the ZIB school year, and then a continual
increase from the 2008-2009 school year to theepte§Vithin this subgroup there does exist an
achievement gap of more than 10 percentage paooitsthe aggregate score. Subsequently, our
general and special education teachers contintevtew student performance data on
benchmark and common mathematics assessmentetmiet areas of weakness within each
student. These discoveries lead to differentisgadiing and/or remedial opportunities for these
students before they are reassessed. Some exanghleked:Study |sland, Compass Learning,
direct instruction, and standard-based materials.

« The aggregate scores on the reading portion d?8#A have shown a positive trend as well,
with 90% of students scoring Proficient or Advanaethe 2006-2007 school year, increasing
annually with 97% of students scoring Proficienfdivanced in the 2010-2011 school year.

The disaggregate score for the Economically Disathged subgroup displayed the same trend
as the aggregate score for the duration of thesyaar period, improving from 81% Proficient or
Advanced in the 2006-2007 school year to 89% Hesficor Advanced in the 2010-2011 school
year.

The disaggregate score for the Special Educatibgrsup displayed the same trend as the
aggregate score for the duration of this five ymaiod, improving from 61% Proficient or
Advanced in the 2006-2007 school year to 83% Hesficor Advanced in the 2010-2011 school
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year. Within this subgroup there does exist aneagment gap of more than 10 percentage points
from the aggregate score. As a result, our gea@chkpecial education teachers continue to
review student performance data on benchmark amenom reading assessments to determine
areas of weakness within each student. These disesvead to differentiated learning and/or
remedial opportunities for these students befaeg the reassessed. Some examples
included:Sudy Island, Compass Learning, Read Naturally, direct instruction, and standard-based
materials.

After recognizing the positive trends related tadsint success observed on the mathematics antigeadi
state assessments over the past five years,dparant that certain factors have contributed ¢g¢h
achievements. The changes in the master schedegepleamitted teachers to work with students in
remedial settings, develop common authentic assrgsncollaboratively review student data with
departmental peers, discuss best instructionatipegowith peers across all content areas, andowvepr
their skill set within their professional craft.

2. Using Assessment Results:

Prior to the 2007-2008 school year, student assdstata was utilized in a limited role and was not
incorporated into the process of determining thengths and weaknesses of student performancé®on t
state assessment, the strengths and weaknesbhesmsttuctional performances of the school’s teexh

in delivering the required content of the stateeassient, or the congruent alignment of the school’s
academic curriculum to state standards in readmgn@athematics. Consequently, the leadership of the
school overlooked the opportunity to analyze tHeafale insights gleaned from student performanta da
when determining strengths, weaknesses, and paltentutions regarding curriculum and instructional
practices.

Beginning in 2007-2008, and continuing to this datythe first in-service day of each new schootyea
all teachers, regardless of their content aregpr@sented with an extensive document that conthens
performances of their incoming students on theestasessment in mathematics and reading for gbades
6, and 7. These results are broken down by indalidtandards, thereby providing each teacher]in al
content areas, the necessary insight to plan rednaskistance and differentiated instructional
opportunities for the students assigned to thepeetive classes. It is the established schoolotaien
that, beginning on the first student day of theostlyear, all teachers will know the strengths and
weaknesses of their assigned students, and begprdleess of addressing student weaknesses and
building upon their existing strengths. Furthermaideteachers receive a similar document thatlaysp
student performance results from the recently ptetheighth graders on the state assessments in
mathematics, reading, science, and writing as g@otitant opportunity for analysis and reflection
regarding their most recent students’ performances.

In addition to state assessment data, the scheddrainistered period€Sght benchmark assessments
to its students in mathematics and reading throuigth® course of each school year. Student
performance results obtained from these benchnsamésaments are organized within a detailed
document that is disseminated to the general eiduncahd special education teachers of mathematids a
reading. During scheduled departmental meetingdest performance results are reviewed and
analyzed, alterations to instructional activities discussed and implemented, students are asdigned
remedial groups which receive extra assistancexgariremediation period, and teachers reflect and
discuss best instructional practices. Results filese benchmark assessments are shared with the
students; depending on their current performares; tnay be required to participate in an additional
benchmark test, or, if they earn a high proficesdled score, they are given the choice to opbbut
further benchmark testing or continue participatinith the predetermined testing schedule. This
procedure was implemented to increase students! &hself-awareness and internal responsibility fo
their current and future academic success. Conadlyuit was very rewarding to observe our students
understanding of this lesson and demonstrate ¢beamitment to improvement by continuing their
participation with our benchmark testing insteapting out.
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The use of quarterly common departmental assessraksat provides teachers with another important
piece of evidence that is used to quantify and toostudent achievement. After administering a
guarterly common assessment, the English, mathesnagiading, science, social studies, and world
language departments meet to review and analyderstuesults. An important aspect of these meetings
is realized as teachers critically examine theityuaf the test construction, the depth of knowledx

test questions, and the current pacing of contguibeation. Most significantly, department members
engage in a collaborative conversation where thayesinstructional practices and the activities tha
produced the desired student performance results.

Without hesitation, the key to the consistentlycassful performance of this school can be inexttica
linked to the widespread and now accepted useudést performance data by its teachers. This
transformation has allowed teachers to effectimebdnitor the progress of students and has formed the
basis for critical self-reflection and collaboratigdialogue about best instructional practice.

Our school district recognizes the critical rolattparents play in the education of their childis such,
our school has implemented many tools to effegticeimmunicate with parents regarding the academic
progress of their child. The use of electronic gredoks provides parents with around-the-clock ssce
to their child’s academic progress within eachskast they are enrolled. The school offers formal
annual parent-teacher conferences, but also métand accommodates requests for parent-teacher
conferences throughout the school year to foseendtessary collaboration to provide our studerits w
the best educational experience. As students rattecthrough our single-grade Centers, multiple
evening parent orientation meetings are condudtedraCenter to provide important information, tour
the facility, and welcome families into the buildia culture. Furthermore, our school board provides
district families and the at-large community witrsficant and transparent access to our student
achievement by issuing a monthly newsletter, telagi monthly school board meetings (which include
routine presentations about student achievememd)peoducing a number of television broadcasts abou
initiatives taking place within the school distriéiny televised event is archived and availabl@on
school district’'s website.

3. Sharing Lessons L earned:

The use of a common reading strategy across altobareas within our school has proven to be éne o
the most significant factors that has improved stigherformance, not only on our state reading
assessment, but also within our school’s conteza aourses. Subsequently, teachers from each of our
different disciplines have had multiple opportusstio formally share the incorporation of our sdisoo
common reading strategy with members of similacigiines at our senior high school. Initial
conversations broadly defined general strengthakmesses, and formatting of the reading stratagy, b
soon focused on specific examples and effectivéicgtipns. Peer observations also occurred, a®seni
high school teachers from disciplines other thaglege arts spent time within our school, watclaing
learning how they could effectively implement adieg strategy within their designated content areas

Currently, our senior high school has institutegichool Improvement Team to address recent
deficiencies identified on their eleventh gradeestessessments. As they continue their work to make
adjustments to their academic program, membersioéighth grade reading department have spent time
with the high school teachers further discussirdy@xploring various reading strategies and progdin
insight as to how these strategies could be mésttafely implemented within the various academic
departments at the senior high school. Scienc&eéesaérom our school are continuing to collaboraith
the senior high school science department regattimgevelopment of common assessments, use of
Performance Tracker, and analyzing student performance data to dgéstbn-making. Finally, the
senior high school has developed Academic Suppasses to assist students who have not yet earned
Proficient status on the state assessment in rgadich mathematics. Members from our reading
department have worked with the instructors ofsdeior high school Academic Support classes to
construct and review the effectiveness of the culum being offered to the students who have
struggled.
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Lastly, the building principal is currently enrallén a doctorate program and has had numerous
opportunities to outline the many programmatic desthat have been made at the school over the past
five years to building administrators of other sohdistricts. These concentrated discussions cemer
creating a supportive school culture that is foduse assisting students in reaching their fullestd@mic
and social potential, utilizing student performadega to drive instructional and programmatic deois,

and requiring the use of a common reading andmgrirategy across all curricular areas. Student
performance data has been shared to validate finetieéness of these prescribed changes.

4. Engaging Familiesand Communities:

Our school is extremely fortunate to have the suppiche entire community in our efforts to proeidll
children with a quality education. The primary sy that we have utilized to ensure this familg an
community cooperation with our mission is througintinuous and open communication. By consistently
keeping parents and community members aware of swlwatcurring within our school, we understand
that they will assume responsibility for their ridethe education of their children to reinforceawis
expected and collaboratively work with the schoaalgsolve any issues.

Because our school board recognizes the impor@inmeviding parents with information regarding the
academic progress of their children, they have ntlagléinancial commitment to provide our school

district with electronic hardware and software thahances our ability to communicate with

families. Each teacher is required to maintainraeri electronic grade book where parents have real

time access to student grades. This grade boolpal$orms the function of allowing teachers to seatl
mass e-mails to parents informing them of upcomasgessments, important announcements, and student
progress. Our school district has adopted the tiSetwol Fusion webpages for the entire district,
including its individual schools and teachers. paibmework assignments are published, and future
assignments and/or assessments are recorded weiduadistudent calendars, allowing parents to noonit
current and future expectations of their children.

Given the degree of parental support and involvemhin our schools, we routinely host informative
orientation meetings for parents and guardiang poithe start of each new school year, an anridakt
the Teacher Night,” annual formal parent-teachef@@nces, a ninth grade course selection
informational meeting, and an Algebra | informagbmeeting where course sequencing for secondary
students in mathematics is explained. Most impaistaour community freely visits our schools to rhee
with individual teachers, guidance counselors, lauittling administrators.
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PART V - CURRICULUM AND INSTRUCTION 12PALE

1. Curriculum:

Pennsylvania’s Academic Standards are the foundédiodistrict-wide curriculum

development. Teachers work in content-specific seomutilize state standards and anchors to develop
the appropriate course outlines and unit mapsdoh €ourse. Curriculum is then created in a baakwar
design model, using the Understanding by Desigméraork. Teachers identify the essential questions
and enduring understandings to address the coas idithin the discipline and generate inquiry. All
curriculum documents identify the content standarts learning objectives, including essential
guestions, content knowledge, and skills for eamtirge. Through curriculum, assessments, and
instructional practices, all courses are designeatitiress high levels of critical thinking, analgti
reasoning, and literacy, as well as make crossetlar connections. Students attending the SpriogtF
8" Grade Center are enrolled in five major coursessaveral minor courses.

Major_cour ses.

- English (Language Arts) includes an emphasis otoexyg basic literary forms and provides
opportunities for students to express themselvesitih a variety of written activities. Students
interact with various genres, including novelsndsaand poetry. Writing instruction addresses
narrative, informational/research, and persuasnitng through an emphasis on the writing
process and domains of writing (focus, contentanization, style, and conventions).

« Mathematics courses provide three different lewéksccess for students, with two of these being
accelerated. Geometry is offered to those studemtshave successfully completed Algebra | in
seventh grade. Students who have demonstratediprafy in Geometry during their eighth
grade year will be permitted to enroll in Algebtanl ninth grade. Students entering eighth grade
who have achieved the required performance staadeaedeligible to enroll in Algebra 1. After
successful completion of Algebra | in eighth gratiese students may enroll in Geometry in
ninth grade. The remaining students will enrollie Math 8 course, which is a pre-algebra
course, and then enroll in Algebra I in ninth grade

« Social Studies provides an introduction to geogyagshstudents explore the locations,
environments, and economies of Africa, Asia, Adstrand Russia. Conceptual understanding is
highlighted through an emphasis on global awaremesdtsiral competence, and current events.

« Physical Science is a broad introduction to phyaras chemistry principles. Scientific thinking is
integrated within each unit through interactionhwthie scientific method, communicating with
quantitative and qualitative data, formulating dasmns that support collected data, and metric
conversions. Unit topics includéatter and Energy, Motion and Forces, Chemical Interactions,
and Scientific Inquiry.

« World Language offerings are French | and Spani§tudents address linguistics and culture
with the goal of being able to write and speaknainéroductory level when they enter ninth grade
so that they may enroll in French I, Spanish tiGerman I.

Minor cour ses:

« Reading courses in eighth grade are offered asrminmajor classes to provide acceleration or
remediation through sustained reading experientgstdy skill development. The
department’s goal is to prepare all students tstizg¢egic, independent, and motivated readers,
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writers, and learners. Through the use of thougbwaiking material, teachers consider student
interest and background to engage students instisuand evaluation of various genres.

« Health/Physical Education focuses on the acquisitfdbeneficial health habits and the
development of improved motor skills and physicarcination.

- Students are enrolled in one of the following foaurses (Art, Music, Family Consumer Science,
and Technology Education) each marking period agpgortunity to enhance their creativity and
critical thinking skills.

Our curriculum supports the college and careerinead of our students through a variety of
educational opportunities. The accelerated and $uhool equivalent course offerings in
mathematics and world language provide students té opportunities to enroll in Honors and
Advanced Placement courses in the senior high $cBoo school places a strong emphasis on
improving adolescent literacy through our consistard required use of reading and writing
strategies across all content areas. Thereforestadents can readily explore challenging
content-specific textbooks and manuals, as wetkrganize and present developed ideas in
written form. Within our Family and Consumer Sciemurriculum, our students view a current
video presentation about our local vocational sthtbe Western Montgomery Career and
Technical Center, and utilize tiBeidges website to determine a career clusters inventoay t
may guide their course selections when enteringhair school in ninth grade. Finally, a
representative from PHEAA, Pennsylvania Higher Edion Assistance Agency, has conducted
annual assemblies for our student body by provitiegn and their families with important
information about the process for planning for egd enroliment and introducing them to the
Education Planner website.

2. Reading/English:

Our reading curriculum provides two course offesinghe Reading Major course is offered to students
who have previously demonstrated poor foundatiogedling skills, and is taken in lieu of either the
French | or Spanish | World Language classes. TéaRg Minor course is required of all students and
focuses on developing skills and strategies tsastidents to become lifelong readers. Theretbee,
students who require the most assistance withakieldpment of the important skills associated with
reading comprehension will be assigned two insiwoed periods each day. From the 2006-2007 school
year to the present, an average of 14% of the stsdi@ve been enrolled in both courses.

Students enrolled in the Reading Major course afaaght by a certified reading specialist andecisp
education teacher, with each offering a wealthrmfidedge within their designated area of experiise
reading curriculum incorporates the use of leveled authentic novels to match the reading profaien
of students and provides additional structure éonedial readers. Students are introduced to atyanfie
comprehension strategies such as bookmarks, denbiejournals, DRTA, graphic organizers, marking
the text, and plot diagrams.

Students enrolled in the Reading Minor course r@reduced to the applicable real life reading skt
citing evidence, interpreting graphs, scanning, skichming. Students are exposed to organizatiamal a
study skills recognized through developing flastdsacreating their own assessments, outlinings-not
taking, and webbing. A technology-based book repod oral presentation usiRgwer Point,

Inspiration, or Publisher is a quarterly requirement of all students. Finatudents participate in a
common quarterly benchmark assessment that isedligith the designated state standards for reading.

Our reading department consistently monitors studesgress through the use of benchmark
assessments, common quarterly assessmentSiuglydsland to determine existing student weaknesses;
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as a result, the department alters classroom atgiruto provide effective remedial

opportunities. Furthermore, individual members af eading department identify and continuously
meet with small groups of students throughout sl year to further develop reading comprehension
skills in preparation for our state assessment.

The English curriculum, which is aligned with stadading, writing, speaking, and listening standard
provides all students with multiple opportunitiesixplore a variety of literary genres, as welinagrove
their writing skills throughout the course of tlehgol year. The school offers a number of co-taught
classes, where a certified English teacher is pegthwith a special education teacher to maxintee t
professional talents and provide students withadlehging and rewarding experience as they develop
their reading and writing skills. From the 2006-ZG@hool year to the present, an average of
approximately 25% of the students are enrolledan-saught English course each year.

Students will be exposed to a variety of novelgtpopieces, and works of drama. Over time, as the
department has accumulated a variety of exampleadaf of the different genres, within their indivad
classes, students are assigned reading selectised bipon their current reading level. Moreover, a
tremendous commitment has been made by departnambers to properly plan instructional activities
and prepare supplemental materials and assessthantgill accommodate the variety of texts being
explored at one time within a class. Students wg# literary devices and elements to interpret and
analyze the provided literary pieces. While theostls common reading strategy is continuously used,
teachers provide students with additional altemeateading comprehension strategies to add to their
respective “tool boxes” for future use.

As part of improving the literacy of all studerttse department places a strong emphasis on derglopi
the writing competency of students. They are raljiengaged in writing five-paragraph expository,
persuasive, descriptive, and narrative essaysithassessed based on the state’s writing domains
rubric. Students are required to use organizatiaitkds as a pre-writing activity, incorporate aetgrof
transition words and advanced vocabulary, andheseapartment-generated format of “five criticalost
in the writing process” when completing any writessignment. Teacher-generated editing checklists a
provided to allow students to self-assess theikywtorengage in peer editing activities, and factesrs

to meet individually with students to edit roughddimal drafts. In the 2005-2006 school year, ofi96

of the students scored Proficient or Advanced ersthte writing assessment. In the 2010-2011 school
year, 95% of the students scored Proficient or Aded on the state writing assessment, and this
improvement can be specifically attributed to thlents and willingness of these staff members &xten
instructional changes that improved the qualitgadcational experiences that students receiveukin t
classrooms.

3. Mathematics:

The mathematics curriculum, which is aligned withies mathematics standards, provides all students
with an immediate opportunity for differentiategiruction through three course offerings: Geometry,
Algebra I, and Math 8. From the 2006-2007 schoal ye the present, an average of 15% of the stadent
have enrolled in the Geometry course, 25% of thdestts have enrolled in the Algebra | course, &% 6

of the students have enrolled in the Math 8 cou8sedents who are enrolled in the acceleratededasis
Geometry and Algebra | must have achieved cerifopnance requirements during the previous school
year to gain admittance into these courses.

Teachers in all mathematics classes utilize stugeribrmance data generated from common and
benchmark assessmergmpass Learning, andSudy Idand to either remediate or enhance their
instruction within individual classrooms. Duringethcommon daily departmental planning time, stiaden
results are reviewed and analyzed, and a plamfordvement initiated. Daily warm-up activities are
implemented to specifically address the observdididacies in student performances within theseegar
instructional activities and/or assessments, wdlge serving as a valuable introduction to thediesk
addition, our Math 8 curriculum offers a numbercofteaching sections, which provides students the
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opportunity to receive more individualized and feed attention regarding performance deficiencies. T
successful integration of technology into our mathgcs classes in the form of smart boards and
projectors, CPS (Classroom Performance Systenk&is), and various mathematics software and
websites has afforded students the opportunitxpdoee challenging material in a different and
motivating instructional medium. Finally, to furthassist those students demonstrating difficultywhe
variety of skills required of eighth graders in henatics, support classes have been created hihin
master schedule, and teachers have volunteereditheito provide after-school remediation
opportunities.

The mathematics teachers have embraced the carfdefiising reading and writing into their
curriculum as a means to increase student compseireaf mathematics skills and algorithms, while
additionally improving their overall literacy. Steigts are provided instruction on how to clearly
articulate, through logical written expression #me appropriate use of content specific vocabulduey,
appropriate problem-solving strategy used in realdvsituations. Students recognize that the dffect
expression of their ideas through written commuibcain a mathematics class represents true
understanding and knowledge.

4. Additional Curriculum Area:

The Physical Science course is required of allesttsland has consistently proven to be the most
academically demanding class that is provided. vty of challenging and abstract concepts inetud
in chemistry and physics affords students the dppdy to expand their critical thinking skills ameake
the necessary connections to real world applicatibhe strong commitment of the members of the
science department to ensure student understahdigaused our Grade 8 PSSA Science scores to be
the second-highest in the state during each gbalsetwo school years.

The curriculum is aligned with the defined statiesce standards and the members of the department
consistently utilize the SAS model to ensure tliective targeting of each stated learning

standard. Students are consistently required ticjgete at the higher levels of Bloom’s Taxononyy b
regular engagement in scientific inquiry, interprgtand analyzing data, and making predictions. To
further stimulate increased levels of student ustdeding, teachers develop and utilize questionsglu
instruction and assessments based on Webb’s Dégtioavledge. Student answers must include the
appropriate use of content-specific vocabularyd&mt results from common assessments are reviewed
and analyzed during departmental meetings. Convensaabout best instructional practices or
adaptations to current instructional delivery agblebrated. Finally, to accomplish the primary go@l
assisting students in making the correct applicatioabstract concepts to real world situations, th
following instructional strategies are implementedily lessons feature multiple examples, periodic
group activities promote problem-solving and projegsed activities, and the end of each unit afystu
includes culminating demonstrations which illustrtite interaction of the many different abstract
concepts previously studied.

The school also provides a number of co-taughtiealyScience classes, which partners a special
education teacher with a science teacher. Theshkitgpcolleagues blend their specific skill setd an
effectively utilize the process of Universal Destgrprovide appropriate modifications while maintag
high expectations for student performance withia tdontent area. From the 2006-2007 school yetireto
present, an average of 20% of the students ardlezhio a co-taught science class.

The members of the science department voluntedti@uhl time to assist their students reach their
potentials by hosting after-school “science helgkdsessions, which are available to any

student. Science teachers rotate as the leadeesd sessions and provide support to studentsgtinrou
content and/or assessment review and the consatecdtimportant study skills. A science department
website affords students the opportunity to dowallstady guides, chapter notes, study tips, and liak
additional websites for further exploration.
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5. Instructional Methods;

While the school offers a wide array of differetita through the modification or supplementation of
classroom instruction and assessments, the exjpectdthigh academic achievement for all students
remains constant. Course offerings in our mathesatirriculum permit acceleration for our most
prepared and precocious mathematics studentscimadahe major subject areas, a number of co-taugh
sections are available to students that will affiweim exemplary instruction from two teachers whaweh
in-depth knowledge about a specific content arehtla® understanding of how, and when, to incorgorat
a variety of instructional strategies, modificagpand study skills to best meet the needs of all
students. As a result, our curricular offeringsvilte immediate differentiated educational oppottiesi

for students.

The Gifted support program offers enrichment opputies for approximately 9% of the population who
test into the program according to the guidelirstatdished by the Pennsylvania Department of
Education. Students meet in small groups for imtliglized instruction relative to their identified
strengths and needs. Programming occurs in plattedtudents’ Reading Minor classes with the
exception of key reading curricular activities, \ndtgy cooperative instruction is delivered by aegift
support teacher and a certified reading specialist.

Within classrooms across all content areas, stadestroutinely engaged in the use of our common
reading and writing strategies. As students madnckcontinue their education or explore a vocation,
their ability to comprehend challenging contentrirtheir textbooks or manuals is critical. Consedjyen
the implementation of the common reading and vgisitrategies are this school’s attempt to further t
necessary literacy skills that will be requiredtim, not only in the eighth grade, but in the featas
well.

Furthermore, individual classrooms consistentlifagticooperative group or single peer instructional
activities and projects that introduce and reindarespectful peer interactions, empathy towardrsethe
individual responsibility, a sense of communitygamizational and planning skills, and leadershie T
development of these interpersonal and sociakskitk sometimes overlooked elsewhere, but are
critically important to a student’s academic susces they will continue to work with a variety of
teachers and peers throughout high school.

All of our classrooms have the ability to utilizehnology to supplement or enhance the quality of
instruction for students. Whether students are gaotiry on-line research for multi-media presentatio
or usingStudy Island as a medium to determine their academic progrébsd@signated state
benchmarks, teachers routinely incorporate teclygyaluto their instruction to best meet the needs an
increase the academic performances of their staditividual teacher and department websiteslace a
a valuable resource which makes available impodanent information to parents and students while
also providing additional links for remediation aghancement opportunities.

6. Professional Development:

The primary belief of the building principal, whichsupported by current educational researchgais t
the quality of instruction is the single most imiamt factor in student achievement. Subsequentyym
of the changes that were enacted during the irjiiat of the principal’'s tenure were designed &ata a
school culture where staff members had the timesapgort to accomplish the primary goal of the stho
by consistently improving the quality of their insttion.

By creating daily common departmental planning tiaiin the master schedule, teachers had the
opportunity to ensure that their existing curricaluwere aligned to the respective academic stasdard
outlined by the state. Furthermore, unit planniajly pacing of instruction, and assessment coatstn
could be conducted. In addition, teachers utilitesl time to review student performance data obkthin

18



from the variety of sources that have been prelyaliscussed, and most importantly, engage in the
critically important discussions about best indiiar@l practices. While these conversations are
professionally meaningful, teachers were encourégeahd therefore, took advantage of, the
opportunities to conduct peer observations with@irtdepartments, across other content areas within
school, and with other schools throughout the idistith each of these opportunities, teacherskeal
away with different perspectives and additionaights that could be used in critical self-refleatiand
later shared during department meetings. Througinisischool and the entire school district, treeea
tremendous number of extremely talented teacheosevbtudents consistently excel, and it was
imperative that the journey of change and improvarbegan with observing and learning from them.

To ensure that the school achieves its goal okaming student achievement through the improveofent
instruction, a trusting and collaborative schodtune must be established — as this undertakingatae
successfully accomplished in isolation. Thereftine,building principal routinely works with various
committees of teachers to address the need folaland/or informal professional development
opportunities. Decisions to attend local or statégssional improvement opportunities, utilize ae-s
resources, or create the school’'s own professiaatlopment opportunity by using its own staff are
thoroughly discussed and planned. It is through ¢bilaborative work and the empowerment of alif th
the goal of continuous improvement of instructi@s become an accepted and expected responsibility o
each staff member.

7. School Leadership:

At the conclusion of the 2006-2007 school yearewa building principal was named at tHe Grade
Center. His prior five years of experience as tesigtant Principal at thd"&rade Center provided him
with valuable background knowledge of the strengiid weaknesses of the school’s culture, curriculum
personnel, and master schedule.

The vision of the principal required the implemeiotia of two critical components which have formed
the long-standing and principled foundation of $bbool’s function and mission regardless of anyrtit
educator possessing the title of instructional éeat@ihe first component was the acknowledgement tha
the primary objective of the school was to prouige best educational opportunity for all studeais
therefore each staff member accepts responsiblitthe academic performance of their

students. Secondly, a school culture must be aeatd maintained that is collaborative, trusting] a
focused on student academic success through thiewouas professional improvement of all staff
members.

Initially, the principal enacted a number of im@mt changes that supported the school’s vision. The
master schedule was changed to provide commontdegaal planning time for major content

areas. Individual departments were required tdatinetcommon quarterly grading practices that solel
emphasized student understanding of the contenthanability to perform the required skills thavvba
been instructed within the classrooms. Departmeste also required to create and administer common
guarterly assessments that incorporated Webb'snOdgnowledge within test question construction.
Finally, as adolescent literacy was identified &sng-standing deficiency within state assessmaiits,
teachers, regardless of their content area, wereresl to utilize the school's common reading and
writing strategy on a monthly basis and submit fatted evidence to the building principal for

review. These actions were clearly implementedHerpurposes of providing teachers with the necgssa
time to analyze student performance data, discesisifistructional practices, and enact changes that
would best meet the instructional needs of students

To successfully execute the aforementioned chatigegrincipal created a School Improvement Team,
which consisted of one member from each of theesurdreas to participate in discussions and debates
regarding the merits and implementation of straggBecause of their involvement within this
collaborative decision-making group, a new contimigé building leaders had emerged. Their
constructive and authentic participation instillegbortant feelings of empowerment, ownership, ansitt
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as they successfully communicated, modeled, antkimgnted these important changes with their
peers. As the"8Grade Center continually searches for improvemerts teams of teachers are engaged
in this deliberative process with the building jrpal to collegially determine appropriate stragsgiThe
greatest accomplishment of the building princigaeen through his recognition and belief in thksssk
commitment, and dedication of the professionaf steflways do what is right for their students.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Test: PSSA
Edition/Publication Year: 2011 Publisher: (DRC) Data Recognition Cc

Subject: Mathematics

Testing Month

SCHOOL SCORES

% Proficient plus % Advanced

% Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Grade: 8

94
76
611
100

0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient plus % Advanced
% Advanced

Number of students tested

2. African American Students
% Proficient plus % Advanced
% Advanced

Number of students tested

3. Hispanic or Latino Students
% Proficient plus % Advanced
% Advanced

Number of students tested

4. Special Education Students
% Proficient plus % Advanced
% Advanced

Number of students tested

5. English Language L ear ner Students
% Proficient plus % Advanced
% Advanced

Number of students tested

6. Asian

% Proficient plus % Advanced
% Advanced

Number of students tested
NOTES:

89
48
64

84
56
25

100
59
17

76
24
109

100
90
29

12PA15

Apr

93
77
578

100

79
52
66

81
52
21

64
36
11

71
31
101

100
96
24

Mar

91
71

605
100

78
45
64

86
55
29

100
64
11

58
22

112

96
89
27

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007
Mar

Mar Mar
88 91
63 66
576 505
99 98
0 0
0 0
75 76
55 42
51 41
74 78
42 35
31 23
7 9
52 57
19 18
105 79
2 1
100 96
78 92
23 25

21



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 8 Test: PSSA
Edition/Publication Year: 2011 Publisher:RB) Data Recognition Cot

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Mar Mar Mar
SCHOOL SCORES

% Proficient plus % Advanced 97 96 96 93 90
% Advanced 83 81 81 74 68
Number of students tested 611 578 604 573 502
Percent of total students tested 100 100 100 99 98
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient plus % Advanced 89 92 86 85 81
% Advanced 63 53 64 52 49
Number of students tested 64 66 64 52 41
2. African American Students

% Proficient plus % Advanced 92 95 97 90 77
% Advanced 72 62 69 55 50
Number of students tested 25 21 29 31 22
3. Hispanic or Latino Students

% Proficient plus % Advanced 94 91 100

% Advanced 77 55 73

Number of students tested 17 11 11 7 9
4. Special Education Students

% Proficient plus % Advanced 83 83 78 68 61
% Advanced 40 38 38 29 20
Number of students tested 109 101 111 105 79

5. English Language L ear ner Students
% Proficient plus % Advanced
% Advanced

Number of students tested 1 2 2 1

6. Asian

% Proficient plus % Advanced 100 100 100 96 96
% Advanced 93 96 89 78 84
Number of students tested 29 24 27 23 25
NOTES:

12PA15



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

% Proficient plus % Advanced 94
% Advanced 76
Number of students tested 611
Percent of total students tested 100
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient plus % Advanced 89
% Advanced 48
Number of students tested 64

2. African American Students

% Proficient plus % Advanced 84
% Advanced 56
Number of students tested 25

3. Hispanic or Latino Students

% Proficient plus % Advanced 100
% Advanced 59
Number of students tested 17
4. Special Education Students

% Proficient plus % Advanced 76
% Advanced 24
Number of students tested 109

5. English Language L ear ner Students
% Proficient plus % Advanced
% Advanced

Number of students tested 1
6.
% Proficient plus % Advanced 100
% Advanced 90
Number of students tested 29
NOTES:

12PA15

93
77
578

100

79
52
66

81
52
21

64
36
11

71
31
101

100
96
24

91
71
605

100

78
45
64

86
55
29

100
64
11

58
22
112

96
89
27

88
63
576
99

75
55
51

74
42
31

52
19
105

100
78
23

91
66
505

0
0

76
42
41

78
35
23

57
18
79

96
92
25
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

% Proficient plus % Advanced 97
% Advanced 83
Number of students tested 611
Percent of total students tested 100
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient plus % Advanced 89
% Advanced 63
Number of students tested 64

2. African American Students

% Proficient plus % Advanced 92
% Advanced 72
Number of students tested 25

3. Hispanic or Latino Students

% Proficient plus % Advanced 94
% Advanced 77
Number of students tested 17
4. Special Education Students

% Proficient plus % Advanced 83
% Advanced 40
Number of students tested 109

5. English Language L ear ner Students
% Proficient plus % Advanced
% Advanced

Number of students tested 1
6.
% Proficient plus % Advanced 100
% Advanced 93
Number of students tested 29
NOTES:

12PA15

96
81
578

100

92
53
66

95
62
21

91
55
11

83
38
101

100
96
24

96
81

604
100

86
64
64

97
69
29

100
73
11

78
38

111

100
89
27

93
74
573
99

85
52
52

90
55
31

68
29
105

96
78
23

90
68
502

81
49
41

77
50
22

61
20
79

96
84
25

24



